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WORKING PAPER FOUR
o

OELINEATION OF RESPONSIBILITICS

3

PREFACE

*This working paper on Delineation of Responsibilitiés is one of a series of
papers resulting from a three-year project to improve evaluation and planning
in the community colleges, The project is sponsored jointly by the Changellor's
0ffice of the California Community Colleges and by the Western Association
Accrediting Commission for Community and Junior Colleges.” Project work is
concentrated jn California and Hawaii, the jurisdiction of the Western S
Accrediting Commission. Support for the project is provided by community o
colleges in these states, the two sponsoriny agencies, and by the Federal Fund ~
for Impravement of Postsecondary Education {-IPSE): '

=D

Project nbjectives include developing a clear statement” of the responsibilities
for evaluation and planning that are appropriate for state control agencies,
accrediting commissions, and for local comnunity colleges. , Tensions. about the
appropriate division of "these responsibilities exist throughout the country, A
lony tradition of cooperation in California and Hawaii, however, has created a
most congenial atmosphere.in which to analyze and clarify the proper
delindaticn of roles,

(=4

- Project staff also are developing a series of tools to improve the state-of-the

art of evaluation and, planning for communidy colleges., Beginning in the Fall
1982, these tools have been introduced, used and assessed in a dozen workshops,
sel1f-study seminars, symposia, and prdblem-sblving sessions conducted in
California and Hawaii. These activitie's will continue through the Fall of

1984, While project work is being concentrated in the two states; it should be
poséible to generalize the results to, virtually any community college operation
or governance structure in the country. i

Working Paper Four was prepdred earlier in the Project 'in order to guide the
staff, the sponsoring agencies, and cooperating institutions in v~derstanding
and carrying out coordinated responsibilities.. It is a plan of purposes and
activities which experimentally tests a model of delineation of o
responsibilities, particularly in California, amoang the accrediting commission,
the state agency and the local community college districts. The experiment
will.be formally evaluated in 1984-85. The findings will be used to guide the
parvicipants in adopting policies and/or arrangements for responsibilities in
evdaluation and_planning in California comnunity collegyes. .
A prime reascn for including Hawaii in the Project is that responsibilities in
that state are formally defined and serve to duide the evaluation and planning
by individual colleges, the Office of ‘the Chancellor of Community Colleges, and
the Univerdity of Hawaii which is both the state agency for postsecondary =
oducation and the state planning agency for higher education. This unique

.i
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_structure is explained and discussed in.Working Paper Seven. !

’ a4

A major thesis of tne FIPSE Project is thet the improvement of evaluation and

planning and the credipility of such efforts are influenced, ana perhaps,
depenuent upon appropriate delineation of responsibilities particularly between

~ non-gdvernmental accreditation and the planning and review functions of the

appropriate state agency.

The reader w'~ ot tkat we,”the project staff, havé other responsibilities.
Consequent’ at for the help and assistance of countless others in
both Hawat Y, a, this effort would be impossible. Unfortunately,
space Gc¢ . 1.5 to list alP these individuals. However, we de want to
thank Evely. .tace, . the State Chancellor's Office and Rich Montori of

Monterey Peninsula college for their excellent work, respectively, in typing
the manuscript and in preparing the art and printing for this document.

We especially appreciate thé support from FIPSE. Receipt of the Fund's grant
has set in motion N series of comnitments on the part of others wirose support
(in money and in kind) is essential to the successful completion of this
project and the implementation of its results.

Chuck Mclntyre " . Robert Swenson Dale Tillery
Project Director Project Co-director Principal Project Consultant
Director, , " Executive Director, Frofessor Emeritus,
Analytical Studies Unit Westera ‘Accrediting - -School of Educégion
State Chancellor's Office Cemmission for * University of California,
California Community Comunity and Junior . Berkeley
Colleges Colleges
F'y \\ -
!
i1 s;'
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ASSUMPTIONS AND EXPECTATIONS

.
Certain assumption. and expectdt1ons should be underst: od 1n def.ning the ’
.complementary roles of the state agency (CCC) and the accred1t1ng commission
(ACCJC) in the Improvement of Evaluation and Planning Project (FIPSE); and in
the Project's potential influence on statewide policies and practices related
to accountability of California's anu l{awaii's community colleges.

Anmqg the assumptions are:

L -

l. The exlst1ng dua) process of agency review and accredi’ ation self- study and
visitation is costly, duplicative, and wasteful of loca: staff and
resources. D oo

2.- The state agencies and the accrediting commission, heretofore, have given |
= .insufficient attention to institutional evaeluation and puann1ng, and to
the. 1mprouement of such capabilities.

3. Current institutional and agency planning tends to be Segmented as a result
of specialization in state agency functions, and perhgfs because of the
discreteness of comnission standards.

4. Review of lucal effort has general ly been based on process rather than out-

, come criteria.

-

5. Future state accauntability demands are likely to emphasize compliance if
agency and commission resppnsibilities are not coordinated so as to pro-
mote comprehensive planning and student outcome evaluation,

L]

Major expectations dre:
o

1. Excessive, duplicative, and costly state compliance requitements can be
reduced so-that only the most critical mandates are monitored or
m enforced by the state-dgency.

spectaliced state agency functions can be coordinated in order to (a)
encourage comprehensive planning; (b) eliminate duplicative reporting
requ1renents and (c) de1]1tate joint visits between agency and
commission,

[

3. A set of statewide priorities can be derived cooperatively from state
interests, legal mancites, and the most universal goals and objectives
of local institutions.

! -
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4. Comprehensive planning documents can be prepared soO as to be useful for
both ‘agency review and accreditation visits. ' .
5. Improved planning anu evdluation capabilities can be achieved through
training workshops Jointly designed and conducted by the state agency .
and the accrediting commission in cooperation with the .collegyes.

6. Coordinated development of a dual purpose information system should result

1n-cost savings to colleyes, uses of. comparative data for self studies

and comprehensive plans, and 1in improved quaiitative review of plans and

. programs. .
S0 ‘ :

gther states are coordinating reviews Dy state agencies and accreditation
visits (see Working Paper Three). However, the Project to Improve Evaluation
ang Planning goes beyond the common wisdom that whefreas the state agency 1s
responsible for assessing the public interests, the accrediting commission
conlplements this state funciion by assessing the internal efficiency of a

college in relationship to its own stated purposes. Specifically, the Project-
_has as objectives (1) traininy for improved capabilities in evaluation and

planning; (2) completion of information systems useful at the state and local

levels; and (3) use of institutional planning documents for joint accreditation

and agency review visits, -

Whereas such joint efforts should enhance the 6redibility of college and state

accountapility, they also bring into focus concerns for the integrity of
voluntary accreditation on the one hand and the rigor of agency revies. on the.
other: +hus, the need to delineate responsibilities of the two Project

S sponsors., In this working paper, it seems appropriate to suggest related

project responsibilities of the field advisory committee, consultants, and the
local ‘institutions. Chart 1 presents a matrix of objectives, participants, and

responsibilities.

., Chart 1 will be amended after appropriate.consultationS;to‘delineate state

agency requirements for Hawaii,

The FIPSE PrOJect‘§ policie;, objectives, and practices can be viewed as on=--

going modes of improvirg institutional accduntability both to the state angd to
local communities. The Project is @ vehicle for institutional, agency, and
commission improvement’, leading to recognition of accountability within the
community college network in making efficient uses of scarce resources while
demonstrating attention to the improvement of learner outcomes.

[t is anticipated that early in the Project a set of statewide priorities will

o

oe derived from existing CCC goals. As these priorities are used and refined in

tne evaluation and planning processes of the workshops, joint visits, and
other agency apd field activities, they may then be proposed .as a set of
stalewide objectives for field review and CCC Board of Governors' adoption. °

The FIPSE Project's policies, objectives, and practices can be viewed as on-

going mndes of improving institutional accountability both to the state and to

local communities. The Project is a vehicle for institutional, agency, and

comnunity college network fn making efficient uses of scarce resources while

demonstrating attention to the improvement of learner cutcomes. ‘

After review of this working paper on delinestion of responsibilities, a time-
- \
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frame was then agreed to by the Project directors and consultant. This
revision shbws the.activities which haveAalready.been'completed and

recommended target dates or periods for both near-term and long-term o
responsybilities. o A ~ o -
-
N - -
8 » ' Cos
¥u
. ) L3 \
y -
n
L ,
» , "™~
’
- - R .
‘ " .
. ‘e
& - ’ .
% . [ .
1,
‘ ' . ‘e
3 ' '
¥ 7] N
A\J » ; }
AJ Fs) b . .
- L]
fa .
N .
3 - : ¥
¢ ®
1 "
: . ) ,
\ ' o
. ) 3 .



S CHART 1 . coot o ‘

R

. 4 , )
‘ <N ' o ' PROJECT OBJECTIUES AND R&aPONSlB{LITIES
T L TARGET UATEJ - .

PROJEC STATE "ACCREDITING .. ADVESORY: : , ‘ _

0BJECTIVES .. AGENCY. 'COMMISSlON COMMITTEE R CONSULTANTS ' INSTITUTIONS
L -JOlﬂT- : o .

1. promte Get LhanLelﬁor ' Get Commission Review prOpOSd}é Posatwon papers on - Make kngwn college *
Project under- and Board approval ~ . clarify objec- literature, delined-  needs and interests
standifg and  approval : : : t1veu/procedures tion of ro]es ques-
support i ‘ B g . tiong for fie)d '

. .o - . o survéy
9/8l - 9Y/82 Agency. staff .Consuit with interpret field Survey of legisia-, | Survey of principal -
. participation . field leaders, - interests and tive and. p011cymak1ng- agents

A , con¢erns groups A

5  SELECT AND MEET WITH ADVISORY . _ 5/82 - 7/82 e 5/82 ~ 9/82

: COMMITTEE & CONSULTANTS ' '

e T CONSULT WiTH LEGISLATIVE &
' COMSTITUENCY GROUPS \
L}

d‘ Def ine roles Provide agency Provide commission Critiquespapers Working papers, +  (onsider and-respond
and responsi-  documents and documents and, . & make reccmmen- delineation of roles to proposed rale of
bilities identify relation- identify relation- dations in state network; & colleges in Project

e ‘ ) ship 1ssues ~ ship issues - on Projett respons1- objectives "~
1/82 - 12/82 Advise on dupli- bilities : ' .
. Proposals on «com- Propose use of <« cation of seport-- 9/82 - 12/82
- pliance & aggncy standards in , ing and local paper on CCC goals:
role in planning  improving planning capab111t1es & ACCJC standards CEOs - 10/82
- . & evalualion ALOs - 11/82
6/82 . ' : ,
4/8z ' Insure aciount- Protect integrity’ Consult with ¢
contuQEL—g ability to Leqis- of accrediting directors in policy -
” lature process and procedures, e
. o b ¢ ! 4
10 - , T L.
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3. Conplete state-.Determine exist-
wide informa- -

4/82 - 6/83

tion system

6/82 - 6/83

 within agency
- capabrlities and

. Plan self--
study seminars
for 20 col-
‘leges (joint
commission &
agency visits)

12

_cost-effective

~system & state-. ...

Strengthen role
in plannipg/evalua-
tion

Continuing

FACILITATE DECISICNS AND ADOPT
POLICIES AND PROCEDURES
10/82 6/82

Propose additional

ing and needed ~ -data from self - -
data and sources studies
’&5/88 6/82-

Design models for Recummend uses of
use in training & system in self._
local planning ., studies
9/82 - 12482 .. 9/32
I
Determine scope
4 uses of system

resources
- 9/82

Recommend uses of

system in accredi-

tation neview
9/82 -

pDetermine most

means of collect-

ing data & making .

available for

state & local use
12/82

Prepare training Prepare training
materials & prob- materials and

lem soiving tech- techniques for use
niques for improv- of standards in
ing planning preparing self
using information studies

Review & advise

-on- content -& --

uses of system
at local level
6/82 °

N
SN\

‘Review plans &

test against
field realities;
propose alter-
nate strategies
9/82

Consult with state

-agency on-system. . -

b

design & uses
6/82

Propose uées of
system in training
/82

Propose seminar
objectives & methods
for helping colleges

.prepare for joint

visits
Summer 1962

VAT Taw .
B‘i“ M N R [N

Provide necessary

data; determire .. . ..

uses in planning
and self study
5/82 - 5/83

~

Use and evaluate

information system - .

1982 - 1983

Review seminar
plans, appoint
college participant,
prepare needed
materials

9/82

13

2




Two 2-day .
seminars, |
. North, 1 “
. South

Surmuer 1982

~

Hawa11
“One 2- day
seminar

" 2/83

5. Londuct self-
study seminars

_for 20 coulley2s

Two 2-day
seminars, |
North, ‘1
South

North .
10/12-13/8¢
- South - -
10714- 15/82
Hawall 2/83

6. Plan regional
workshop {1im=
prove evalua-
tivon & plan-
ning capabili-
ties)

_;t;b:aay.“,_x;.%z%

~ Incorporate semi-
nar experts in

wide objectives

Summer 1982

ADUPT TRAINING PROGRAM AND SCHEODULE
TU PREPARE CULLEGES FOR JOINT
VISITS '

Summer 1982

- APPOINT TRAINING STAFF, ISSUE.
SCHEDULE AND AGENDAS

9/82

ADOPT OBJECTIVES AND METHODS FOR
UUTCOME SURVEYS
+19/82.

PROVIDE LEADERSHIP, STAFF ANU FUND-
ING FOR TRAINING SEMINARS
10/82 |
.

¢ ,
Share seminar
exper ience §

comprehensive. evaluation with
planning & evalua- visiting teams
tion. through training
11/82 - 83 work shops
I -8
4

Recomnend comMmis-
sion members for *
work shops

1/83

Recommend agency
staff for work-
shops

1/83

APPOINT TRAINING TEAMS FOR REGIONAL
WORKSHUPS

CAguPT SIMITATEU ASSESSMENT AND

Review and
advise on con-
sumer survey
proposals

9/82

Review evalua-
tion reports of

seminars & make
recomnendations -

for improvements
1/83 - -

Review workshop

plans and make

recommendations
183

Assist in inter-
preting objec-
tives to field

(Y POPY YR AR

Advise on staff
logistics, mater1als
for seminars

Summer 1982

Position paper on’
outcome survey

methods, & @ses

8/82

Consult with col-

"leges during self-

study year
: 1982 - 1983 .

o

Part1c1pate in

semihars & evaluate '

10/83

Propose workshop
objectives, staff,
methods, and evalua-
tions

, 8/82

Prepare for work-

.shops
vyn.“mgfszﬁ_ l/83: O S

Plan for using

seminar experiences ‘ ~

in making arrange-

ment for- joint wvisit
1982 - 1983

Ready semipar parti-

- cipants & make

necessary arrange- -

ments

10/82

Utilize seminar

' experlences in pre-.

paring for joint
visits
1982 - 1983

Bl

Consider appro-

priate participants

Fall 1982
Prepare requested

materials
2/83

1.) i
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workshops - PLANNING ACTIVITIEE EMPHASIZING - Evaluation & report- Consider use of .

INSTITUTIONAL OUTPUTS AND.LEARNER ing plans workshop experlences
_ . Califurmia QUTCOMES 3/83 in collective eval-
- - 9/82 - 1/83 - 1/83. , 8 'uation & planning -
, ' : ] ¢ _ E 3/83 :
Hawa 1 ResponSIble for  Advise on workshop , , . confinuing
2/ 83 - workshop logistics logistics - * , _ ;
& funding -3/83 L
S . ~ - 3/83 ' S - T
. o - T s e s s e e e =-- = - oeen T s = - = - o e
7. Conduct Carry out  ° Participate in Participate in Take part in work- Arrange for.college
regional work- logistics & fund- workshops worksnops upor. shops ~ participants
shops iny plans 3/83 request 3/83 . 2/83
3/83 . 3/83 . '
: ‘ ; . Eva]uate & report ‘ Provide requested
Two-day work- COORDINATE WURKSHOP STAFF ANU - A *4/83 materials
shops : INTERPRET OBJECTIVES OF AGENCY & : ' Lo 2/83
=+~ COMMISSION TO PARTICIPANTS , \ :
California 3/83 ' ‘ .
2/83 - 4/83 y
. Howaii f ' - oL
L 2/83 o
S,k Lo p o - , 7 \L ‘
8. Plan for Determise agency Determine commis- ‘Review plans & Advise on objec- "Plan for joint visit
" coordinated objectives & sion objectives & make récommenda- - tives for joint with attention to
visits staff members orient term mem- tions visits coordinating self-
1983-84 . . Spring 1983 bers - Spring 1983 Spring 1983 study and comprehen- *
T LT T Spring 1983 . T . o sive plan
y : Prepare proposal . Spring 1983
AGREE ON MEMBERS OF JOINT VISIT for evaluation
TEAMS , . . Spr1ng 1983
' | | Spring 1983 o S Lo e
? ‘ : T Review self study &
'PREPARE GUIDANCE MATERIALS FOR final plan for joint
JOINT TEAMS visit -
Spring 1983 : | - Spriny 1983
Recommend' uses Set policy on use : ‘Advise on economic . S
of self-study of self studies benefits from joint
: : _data in -informa- __outside accredi- - wisits ,
o 1() I ey LR ) :




9. Conduct and
A assess joint
- visits
1983-1984

(D-lu.Future colla-
* boration and

dissemination

1984

-

1t, Inprove eval-

S ~uation-§. plan-.m

ning
1984-85

18

tion system and

_tional review

Reaffirm or modify Revise manual if

4

tation process
agency evaluation 1/83

" Spring 1983

Appoint comnis-
sion members
Spring 1983

Appoint agency
staff members
~ Spring 1983

' < |
. K]

PREPARE TEAMS AND INSTITUTIONS

FOR OBJECTIVES, METHODS, AND USES
© OF JOINT VISITS s
9/83 '

Assess value to
commission and

Assess value to
agency and make

recommendatlons make recommenda-
5/84 tions '
5/84

ADOPT POLICIES FOR FUTURE CULLABORA-

TION AND STRATEGIES FOR DIbbEMINA-
TION ,
6/84

Make decisions
about institu- decisions

1 & 6/84
. 6/84 o -

Reconsider state- Review standards

objectives as a

result of first visits
20 visits ’ 6/84
Summer 1984

wide .yoals-and-— .and guidelines for-.
self studies and :

«~ *shops and insti-

2 /
Spring 1983 .

Evaulation materia]é
_§pring 198}

¢

. ¥ N . .
Review assess~ Take part in joint .

ments and make - visits
reconmendation 1983 - 1984
4/84 2

>

"Take part in ~~ Evaluate & prepare’

joint visits if reportss.
invited Spring 1984
1983 - 1984 - BN
o7
PR

Rev1ew proposals Hdrking bahér on
and make recom-
mendat1ons

on 5/84 -
- 6/84. —

Make accreditation B

Review scope and Interview partici-
.assessments of -
evaluation and

planning work-

visits re evalua-
tion and plarning
capabilities .
tutional efforts Spring 1984 -
5/84

Recommend improve-

& .
e meim e e edmm e eme s i e ¢ e e smemmasaie een e Do o o 4 e i cm e e

R

be5 GOPY AVAILABLE

future developments.

- pants in joint - -+

\ .

- Prepare for and host

joint visits
1983 - 1984 3

L]
“Cogperate with con-" -

sultants in evalua-
tions of visits
5/81

S

Make qualitative

-evaluationszof -

improvements in
evaluation and plamr-
ning. Make recom-
mendations to

* Project

Spring 1984
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stdtewlde goals/ propr1ate
objectives ~ Summer 1984
Sumer 1984

A}

. QUALITATIVE ASSESSMENT OF JOINT
VISITS TN REFERENCE TO IMPROVING
EVALUATION AND PLANNING CAPABILITIES

) SUMMER 1984 "
Refine’informa-  Determine commis-
.tion system in  sion interests in
light of use in further co]lanord-
training and . tion
joint visits 6/84 °

Summer 1984 ’
<.

!

20

ments in light of
Project objectives

(4]

<

LCooberate with con-

sultants n assess-’

ment of changes
.Spring 1984

L]

(S
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- 12.Effective re-
source alloca-
tions -

comprehensive expectation for
_.planning . welb-planned self-
V1984 - 1985 study T
| ~ - . 1984 - 1988
~ Staff recommend T

13.Improve pro-
grams for
learning
1984 - 1385

1984 - 1985 °

~ tion to program
outputs in evalua- visits in program -

-comparative pro-
.gram output data

ADOPT POLICIES FOR CONTINUED
COLLABORATION AND IMPROVEMENT
1984 - 1985

Continue intra- Quality control
agency collabora- and internal
tion to promote  efficiency as

and Board approve |
policies for -
‘allocations under
control of agency

Fall 1984

JOINT REPORTlNG'AND DISSEMINATION
T0 DEMONSTRATE RELATIONSHIP BETWEEN
IMPROVE. EVALUATION AND PLANNING AND
ACCOUNTABILITY Tu STATE AND LOCAL
COMMUNITY .
. ... 1984 - 1985
Increase aiten- Assess uses of °
standards and joint

tion and planning

improvements
1984 - 1985

1/85

Revise standards
- and manuyal if -
appropriate
in statewide 6/85
information system ‘
1984 ~ 1985

Incorporate more

ASSESS AGENCY AND COMMISSION OBJEC-
TIVES AND PROCEDURES FOR FUTURE -
COLLABORATION IN PROGRAM IMPROVE-
MENT ‘

Fall 1984

N ¢
. DI R F ST TR SR TR T il i d

B R T Tl T

Review proposa
relating evalu
4ion and- plan-

1s Assess objectives
a- ‘relating evaluation
and planning to ,

ning to resource resource allocetion
allocation Spring 1984
© Spring 1984
Report on appro-
Spring 1984
C .
e o
Critique work- ~ Study relationship-i
ing papers and between-improved =
evidence for -~ evaluation and plan-
improvements . ning and program |
and make re- changes . |
commendations Sunmer L9584
Fall 1984
o _ paper on relation-
ships bétween pro- .
cess variables
(program changes) !
and outcome variables\
(student learning)
Fall 1984 \

.
ey e e N R TS AT AR TR

|

i

i

!
a

A

Review" proposal

and make recommenda-
tions
6/84

. . priate literature ... . .. Tt

‘Share models of pro-

gram changes- 3$
results of evalus-
tion and planning
Continuing




-~ l4.Impruve student Increase attention Review standards

putcomes
1984 - 1985

to student out-
come in evalua-
tion and plaaning

in light of

ing student out-

comes
“Inciude more “6/84 - -
comparative data '
on student ouf- -

-comes in informa-

tion systes. |

" DISSEMINATE FINDINGS SHOWING RELA-
TIONSHIPS BETWEEN REVIEW PROCESSES
. AND DESIRED STUDENT OUTCOMES

emphasis on assess

Review
materials on
~ student out-
‘come assess-
ment and make

5/ 84

v,

Evaluation paper on

Project achievements

re this objective
Summer 1984

-~ recommenddtions - Propose -dissemina- -

tion strategies
» 6/884

" Share models of -

student outcome
assessments

;Continaing

-Provide-data for - -

information system

Contdnuing

¥ N Summer 1984
ADDENDUM (FALL 1984) '
=~ 15.1983 Self- . Prepare training Prepare training Review plans. Propose agenda, Send participants,
~ © Study Seminers materials, par- materials, invite ' SR - moderate and evaluate Make plans. for use
. ticularly census participants. seminars of ideas and
North 9/21/83 track data. Con- Arrange for self materials in own
South 9/29/83 duct session on studies to be used self study.
.state priorities in critique ses- e '
o , -sions. -
‘Conduct segsions
on standards and
planning network
16.0rive-in Work- Jointly design Jointly design Review plans. Propose design and '  Participate on
e shops on workshops. workshops. Present agenda. Moderate regional, voluntary
Planning Present session on session on inter- certain sessions and basis. Contribute
~ state expectations district networks- -evaluate, Work with to building of plan-
San Francisco  and trade-offs on planning districts. ning networks. Host
W83 . . ~ districts present
Long Beach ’ ~ model of planning,

23 .
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11/%/83

- Riverside

11/10/83
Yosemite
11/22/83
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STATE AGENCY AND ACCREDITING COMHISSION

Organization

The California community college organizational network is quasi-hierarchical
in "L there is only partialegecision-making authority by any one’
orgsinizational level over the others. As we consider the role of the
Accrediting Commission for Community and Junior Colleges in relationship to the
California State Chancellor's Office it is clear that the structure is one of

“unequal authority and influence. The rational geals of actors in such a ,
complex and ambiguous network as shown 1n Chart 2 have historically sought to
avoid, limit, and/or resolve conflicts. ‘ ‘

In spite of such intended rationality, confli.ts among organizational levels is
a typical part cf their relationships. *This is particularly so if there is ()
obscurity regarding the distribution of power, authority, and influence; (2)
competition-for scdrce resources, dumains, and values; and (3) inconstancy of
organizational membership, - Al) of these conditions have and do exist in the
community co]lege-network%ﬁn California. Furthermore, the scope, intensity,
and-og{fames of such conflicts are irfluenced by other environmental factors.

> \ N e ' . ' ) .
~As other components of the network must. lake such factors into consideration:-in
~planning, evaluation’, and. action, so must the FEPSE Project which is
extrastructural,. voluntary, and ameliorative in natire. The Project-has great
potential in conflict avoidance,and resolution because it can bring into

--constructive relationships-the primary state agency, the acefediting body, and*

the Tocal institutions, More specifically in regard to the gvaluation and
planning process, the Project links goals,'objectjves,_an& standards ;in a way
that enhances '‘the credibility of institutional accountabilitys It-can
diminish the push for .increased compliance requirements,

- 1}



Chart 2~

" QUASL-HTERARCHICAL ORGANIZATIONAL LEVELS
OF . ;
o INSTITUTIONAL ACCOUNTABILITY , :
 EVALUATION AND PLANNING oo ol o o s
CALIFORNIA COMMUNITY COLLEGES ‘

STATF, LEGISLATURE
& EXECUTIVE BRANCH

r Statutory Provisions ~ = K-
| . State Policy | ®
I * . Budget & Appropriations 1 .
Lob!ying Policy | «
System : Mandates —
e TInstitutional _ |
Constituencies ‘ ‘
| \
STATE HIGHER |
| EDUCATION AGENCY |
- —— ﬂ . CPEC _
| ' Mission, Planning, New |
' e | e - -1 - Program Approvdl N
SR ¢ ‘ Stacutory
" ﬂ ¥ : ~ Approval
|
| | .Coordination '
O | o & |
o : '
| Accountability T CALIFORNIA | ° L
l Program COMMUNITY -
Review €= = COLLEGES . |
A ~ Compliance ~ Budgeting, Planning
JT\ . * Program Evaluation ¢ |
|- - - - - -) and Approval |
| A
l ' Cbordinatibn \ - ACCREDITATION COMMISSION
' ' > COMMUNITY AND JUNIOR
v ' ) FIPSE | COLLEGES
) PROJECT -i Standards for Self-Study
J .' o o , ® and Evaluation
. Institutional Improvement
| | ﬂ’ Accreditation
I COMMUNITY gOLLEGE DISTRICTS }'\ '
l | “  Missibn & Goal Setting ’ . ! {
| | Evaluation & Planning . . | _Governance |
- Qyal ity Control - Program ™~ Fund ing v '
| ' : - Faculty A
| _ . Governance 1
- - - = Budget Allocations k_ Accreditation_ _
* Institutional

inseovement ot Tngtitutionsl Eveluatho and Planning Capabilities Coordination
of State Agency and Accrediting Visits Design Evatuation and Planning Components
of Statewide Info System Model Development and Assessment. “ .
. " 14 |
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Funct1ons

The objective of the FIPSE Project can further the accountability outcomes of
evaluatlon and planning as Suggested in the triad of Chart 3.

!

Chart 3 o
- Role of FIPSE Project
. - in CC Accountability , v
*GUALS @=me=--Sememeiocccmeecnanns S ,--', OBJECTIVES
: OBJECTIVES Lo (Colleges)
(CCC) S . ~“~" . . - lll' ‘l
“\ ~~~.“ - lll. " ' '
~ .~ " "
‘Flése S
o ° ~ g
\\ ' I’I'
S TANDARDS . o
(ACEJC) - , -

®Tra1n1ng for Evaluatton and Planning Capabilities _
Developiny Statewide Information System
“Collaborating in evaluation visits o e
‘Clarifying delineation of functions

N

=

As we examire Chart 3 two important 'deas emerge: The functions of the three
domains do require delineation, however, more to guide integrative behaviors
than to define power relat1onsh1ps. It is almost too obvious to say that
accountanility depends on (1) trained planning and evaluation capabilities; (2)
delineated but articulated.network responsibilities; and (3) respect for the
distribution of authiority rdther than its centralization.

', Table 1 shows some of the influences which-may enhance or impede accountability
within the comnunity college network,

kKl

r

?

* The Chancellor's Office is seeking to clarify statewide objectives which may
lead to revision of BOG Goals and 1nfluence the Sstated objectives of the
colleges. A

8 o



Teble 1
Environmehtal Influences

in The Community Coliege
Accountability Network

PROMOTE CONFLICT

REDUCE CONFLICT
[

. "

4

RESOURCES

“Use of valid information systems

Collaborative planning

State ayency coordination ,

Demonstrated fiscal acyau~tability
- |nter-segncntal articula.ion

Inconstancy in leg?slation
Competition for resources
Unplanned shifts in funding sources
conflicting advocacy

Breakdown in articulation

‘GOVERNANCE

H

Clarification of statewide obJeEtives :

“ Clear differentidtion of authority
. Coordination

Effective leadership

i

\ .

Coordinated goals, objective,

standards '
Tréined capabilities at all levels -
Codmitments to dccountability -
Distribution of planning

nesponsibilities - -
Apgropriate information systems

u

- Assessao'e standards
Trained evaluators
Compitment to evaluation ,
‘Caordination ampng other evaluating:

groups ‘
Consensus on expectation

29

Inter-constituency strife

Real or imagined shifts, locus of
control : :

instability of membership and

Centralization of authority

PLANNING

Ambiguous statewide objectives
Arbitrary decisions at any level
Opportunism .

Poor planning capabilities
Inadequate information system ;

Conflicting accountability demands

Poor system coordination

. EVALUATION

Ambiguous state goals
Unassessable standards
Inadequate information

Limited capabilities

Belijef that education outcomes
cannot be assessed
Collision of expectations



" There are certain uni?ersal condtflbns whién"can be mitigated by collaporation
amony tne state ageacy, the accrediting body, and the colleges. They are:

) «  Tne struggle to defend and to extend the areas 1n which one
- organizatiun in the network has control over the others,

* . Constant felt but unresolved conflict among domains of authority
STy respong bty T e e e

4

* lnapprbpriate expectations aoout the organizational behavior pf

others in the network.

* Environmental uncertainty and complexity.

Within the community college network in California there are differentiations

of funclions between the Chancellor's Office and the Accreditation Cofmnission

for Community and Junior Colleges ‘in implementing the FIPSE Project. The

former has primary responsibility for clarifying and communicating statewide

goals, objectives, and compliance requirements; and in improving the state-

level information syStém. These contributions will come not only from the

leadersnip and qualits of staff work in the Chancellor's Office, but also by

the lega! mandate defining the Board of Governors as a coordinating agency.

These functions invite-collaboration with the Accrediting Commission which has
statutory ‘responsibilities from the Legislature, and” is financially supported -

and governed by the colleges and other members. As the custodian of siandards
of evaluation and the delegated authority to dccredit member institutions,

ACCJC is in a splendid position to work with the Chancellor's Orfice in

improving evaluation and planning capabilities of the colleges, and in reducing

Lhe stress on those institutions by joint visitation, The delineation of '

funclicns invites their integration in the service df efficiency and

accountability, ~ : .

This workihg paper above suggests a delineation of responsibilities in | .
acnieving the objectives of the FIPSE Project. (See Appendix A.) An objective °
nere is to relate existing BOG goals to the new ACCJC standards. -

~Trere is general agreement on the essential components of insfitutional .
“planning anu evaluation in complex organizations, even though theories of style .
and forr vary. Chart 4 suggests the spiral relationship in the planning and

“ava luation process over time. : : - -

B < T

N
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Chart 4

CYCLICAL STAGES IN = .

INSTITUTIONAL PLANNING

///’,,. MLSSXON-\\\\\\\

REAFF1RMATION . GOALS
OR
REV S LON
EVALUAT LON ) OBJECTIVES
© IMPLEMENTATION - STANDARDS
. | : PROGRAM

s DEVELOPMENT

3 .

It is apparent in our efforts to relate goals with standards that thege are
_missing links, cbjectives, which must de determined by the individual

-

colleges, These are derived not only from their own missions and goals, but ~

are influenced by the external forces shown in Chart 2, As we seek to '
determine the relationship of BOG goals to ACCJC standards we discover that
statewide objectives are also relevant to the full eyaluation and planning
process. Neither will suffice without unambiguous statements of statewide
interests as well as assessable objectives which reflect needs of local
colleges. S -7 : :

ACCRLDlTlNG/STAﬂDARDS AND STATE AGENCY GOALS " - o

lt'ié'useful, indeed, to assess the-relationships between-the new accredatation

standards and the goard of Governors' goals in the edrly stages of a N
- collaborative-effort, an objective of the FIPSE Project. (Board gozls are
listed in Appendix B and AACJC Standards are listed in Appendix C.)

fwo independent efforts were made to relate the two sets of "values”, as shown
in Table 2. Although there js substantia) agreement, Evaluator A was somewhat
more parsimonious than Evaluator B. The differences are inherent in the task
< of trying to fit very precise, operational standards to a set of generalized
goals. ihe major differences were in reference to God! 1 (Access) and Goal 10
(Effective Couperation gnd Planning). Evaluator B seems to assume that °
comprehensive and efficient uses of public information about programs and
services is essential to achieving the goal of student access. This evaluster
also takes a8 wider view of planning as set forth in the standards. '




k

Since the Project Advisery Comittee will be working with the Project directors
and consyltant in efforts to improve evaluation an planning capabilities and
collapcrative evaluation visits to the colleges, it may be particularly useful
to consider- possible gaps in either goals and standards. Even more important
will be concentration on the missing links,. statewide objectives and local

~ sets of objectives. One might analyze some self studies to determine the fit
among B0OG goals, institutional objectives, and the standards by which the
latter are evaluated. A more idealized approach would be to assess the fit for
a model self study selected by ACCJC. The consultant is prepared to do a
second working paper using.either or both designs. Plans are already underway
to write a preliminary set of statewide objectives. s -

AN



TWO ATTEMPTS TO RELATE BOG GOALS AND ACCJC STANDARDS

Table2

o

BOG GOAL

EVALUATOR A

ATCIC STANDARDS

EVALUATOR B

l.
2.
. 3.
-A4.
2.
6.

X

»

9,

10,

li.

. EFFICIENT USE OF RESOURCES

ACCESS
ACADEMIC FREEDOM
STAFF EXCELLENCE

COMMUNITY OUTREACH

DIVERSITY QF PRGGRAMS METHODS
AND SERVICES -

q

7. » EFFECTIVE AND EQUlTABLE DISTRIBUTION

OF. FUNDS

h

EVALUATION - .
INNQVATIVE DEVELOPMENTS

EFFECTIVE COOPERATIUN AND PLANNING

CONSULTATION

18.1

, 1B.5, 4A,15, 4A.16, 4A.17, 2A.6

o

2A.10, 3D
3A, 38, 3C, 4B, 2F.5, 6D, 9B

" 28, 3C.1, 6A, 7A, 78, 7C

2A.6, 2F, 5A, 5C, 50, 5F, 6C

. 1B.5, 24, 4A

8s, 8C .

1C.3, 2A.8, ZB 2Cc, 2E, 68, 3E.1,
4A, 21 '

"Pol1cy on Nontraditional Sgyé/

(page 95) ¥ ’
1A, 18.4, 18.5, 1C.2, 2A, 7C, 8B, 28

1C, 28, 6B.1, 7CZ BBI 9A8 9¢,
90, 108

18.1,
4A.3, 4A.16, 4A.17

2h.6, 2F, SA, 5C, 5D, 5F

18.3, 2A.6, 28.3, 20,3, 2F.5,

2A. 10 30, E3.l1 B

- 2C.1, 2F.5, 2H.2, 3A; 38, 3C, 3E. 26
48, 6D, 98

28, 3C.1, 6A, 74, 7B, 7C

18.5, 2A, 4A

iaa 8¢ -

1C.3, 2A.8, ZB 2C, 3D.1, .4A.21,
SB.l'SB 1,58.3 - . .

3B.2, 4A.4, 5C, 10C | .

1A, 18B.4,18.5, 1C,2, 2B, 2H.1,

e’y 52.1, 6A.4, 7C, 8A, 9A.1,
\.},98 3, 9C.1 ‘

1.1, 1C.3, 2C.4, 2G.1, 3C, 5B.2,

5F, 68 1, 9A 8, 9C 2, 90 IOA 1,
100.‘ 4 B
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APPENDIX A

FIPSE PROJEC
PROPOSED DELINEATION 0

s

Colleye Self-Study Report !

Each community colleye prepares a self-evalua

1
F FUNCTIONS

tion report to comply with the '

ACCJC five-year cycle. The CCC office determines what reporting shall be

‘submitted for its purposes-to supplement the

information is pYaced in a separate section o
cross-referencing. The complete report is su
the number of copies stipulated.

L -
The CCC sectidn of the report focuses on the
statewide goals and objectives established by

The self—evaluatiqn report emphasizes evaluat
instdtutionat and ‘statewide objectives, and p

or changing programs and services to meet new

Evaluation TeamiViéitsAi;

ACCJC assiyns team members in accord with its
the team to the type of institution and its p

furnishes staff ‘to serve on teams and provide

concentrate on the college's achievement of s

members evaluate the internal operation of th
achievement of it$ stated objectives, the qua
and the integrity of its operation.

E§aluation'ké§orts S : o

‘Separate reports arg prepared by the iwo grou

reports are furnished to the college!,ACCJc,:

Questions to be Copsiaeréd‘in the Project Study .

requirements of ACCJC. This
f the ‘self-study with appropriate
bmitted to both ACCJC and CCC {»

collegeS"ach ement of thq'v
the Board QffLovernors. -
A |
jon of achievement of
lans for improving performance
objectives. . |

* .

[ ]

'7 B L]

»
]

policies and procedures, £ittiag.
articular needs, The Commission,

. on which CCC has representation, reviews team chairperson proposals. “ccc

s for their expenses. CCC staff
tatewide objectives. ACCJC
e college, focusing on its

2 .

lity of its programs and servicei.

.0

ps making up the team, The two
and CCE. , e _—

)
L

1, Should the CCC fjvé»year plan requir

' _the self-study? .

2. Can the BOG statewide goals be traris
objectives? '

3. Can the statewiue information system effectively serve the

needs of the colleges, ACCJC, and CC
. . -

/

ement be incorporated in .

lated into measurable

c?



7.
f

£

Should the ACCJC and CCC representatwves serve as one team, or °
as sepdrate teams whose visit is. coordinated?

Should the 1nst1tut1ondl record on achlevement of statzwide
goals affect its accreditation status? .

How will CCC,use. the seif-study and team repofts?a Will sanctions

be imposed in event of poor performante on statewide goals? .

Will the joint procedures dpp]y to f1fth-year reviews as we]l as
the ten-year eva]uat1ons7 )

T :

+



APPENDIX B*

EXCERPT FROM R
STATE PHILOSOPHY AND GOALS STATEMENT . .
CALIFGRNIA STATE BOARD OF GOVERNORS

f (ADOPTED IN 1976)

. GOALS S

In keeping with tﬁis philosdbhy, the Board of Governors endorses and encourages
achievement of the following statewide goals for California Community Colleges:

o Equal opportudity for ‘access to quality community co,ll%ge education for.
all eligible lindividuals in California irrespective of lage, sex, race or
D, . ancestry; ecdnomic, cultural or physical condition; previous educational
experience; or geographic location, ’ '
0 Preservatiod of academic freedom to maintain the integrity of instruction
by thorough explération of all ideas related to the topic under discussion.

o - Fostering of staff excellence.

noﬂ-‘Effective;Qse.of“human_dndwphysica] fésources,,“__ o

o Extensive dse of community resources to augment the traditional campus
or college icenter, expending off-campus outreach instructional facilities
‘tc meet thé varyiny needs, interests and capacities of individuals.

i : T

o Diversity of programs, instructional methods, and services to meet the
needs of society.and the preferences of individuals for education.as.
needs and Preferences exist and change throughout California,

o Effective ﬁnd.equitable distribution of state funds‘amOng districts.

0 Responsib'e 2valuation through accreditation, self-appraisal, and other
appropriate and locally determined measures of aqcountability.
0 . Policieﬁ hat willwéncourage'innovative'and creafive developments, based
on anticipation of the future, in the provision of college services and use
of commu#ity resources. ) : :
0 EffectivélcOOperatjon and planning amony all educational institutions and
other organizations to secure accessible educaticn for all in an efficient,
manner, - o a o ‘ S : S

13

[

o Timely consultation with all-concernea segments of California Community
Colleges'so that the plans and the needs of the colleges are accurately
identified and articulated to-'state and federal-level agencies and so
that state policies are effectivély communic "ted to local districts and

colleyes. . ..

&

4
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ACCREDITING STANDARDS .
WESTERN ASSOCIATION ACCREDITING COMMISSION
FOR COMMUNITY AND JUNIOR COLLEGES ~

\

s
-t

"Description and Application

ACCJC standards rdpresent ad approwed model of good practice for those
institutions which fall’within its jurisdiction.. They provide a basis
“for the institutions, the evaluation teams, and ‘vhe Comnission to make
judgments on the quality of educational programs and services, and the
integrity of institutional practices. ' ‘

The standards are designed to accommodate the diverse group of post-
gecondary institutions served by ACCJC, without compromising the
Commission's commitment to evaluatdng institutional quality and integrity.
* Unique institutions may find it difficult at times to fulfill some of

the standards, which eften appear to reflect traditional practice. 1In
such cases demonstrated cquivalency of quality or accomplishment of the
objective of the standard is the responsibility of the institution.

Public community colleges are the predominant membership group in ACCJC.
The standards have been written to describe good practicé in these
institutions, most -of which offer? comprehensive programs and sérvices.

,wSpeciai purpose iqs:itutions and comﬁuniLy col\cgés with limited‘purposes.
will find certain standardS_inapplicable, and'shputd;explain-why~in,th‘1r
self-study reports. - - '

. The sub-heads, or compoﬁents of the standards, are not. in themselves .
 absolute mandates for candidacy ar accreditation. Visiting teams and
the Commission examine an institution in its totality, and non-compliance
or poor“compliance'with some components of the standards does not of
jtself preclude Commission approval.. It should further be noted that
institutional accreditation‘as practiced by the regional comnissions
does not accredit specific courses or programs &3 such, and some aspects
of an 1nsti§ution'will always be stronger than others. However, extreme
- weakness of some.program or prograns may threatea an institution's
candidate or accredited status. - o

A

Use of the Standards;in the Sélf-S;udy

. The heart of accreditatlor lies in periodic self-appraisal by each member
nstitution. Between scheduled visits, the {nstitutions in their annual
reports describe significant changes and efforts toward imprcvement. n
‘preparation for each accreditation review, institutions prepare extensive
self-aevaluations using the ACCJC standards “as criteria. ‘

('.ﬁ A

Use of cﬁg*§§andprdqpby the Team in the Evaluation Visit
After completion of the institutional study, professional colleagues

. from similar-type institutions join in the voluntary accreditation
process by conducting an evaluation visit. The team follows carefully-



. institutions must:

e ' g Lo
e { . : . .
o ! .
.

-

designed Commission prucedures. add uses the Commission standards as a
model of good practicg!in‘developing its evaluation report. In keeping
with accreditation emphasis on institutional improvement, the majority
of tesm recommendations fall in the category of recommended (but not

'manajted) changes and improvements. Occasionally an institution may

“properly take issue with a team recommendation and respond with its
- own rationsle for existing practice.

~

+ Use of the Standards by the Commission in its Review

£y
A

The Gpmmission uses the standards to achieve consistency and obiectivity
in making judgments about the accredited status of institutional members

‘and applicants. The Commission algo recognizes the need for continuing ~

reassessment  of the accreditation standargs, and uses member advice to
keep the standards up—to-date.

2.

4

Mandatory Requirements - - e

)

In addition to an evqluéiion procedure using Commission standards, all

1. Fulfill the "Conditions of Eligibility,” pp. 1-2,

2. Comply“with Commission directives issued in accordance wiéh the
© wgode of Commission Good Practice and Fthical Conduct,” pp. 72-74.

(3
s

3. Demonstrate integrity in relations with students, the institutjon'’s’
constituencies, the Commission, and the public. See “"Commission®
Procedures in Matters of Institutional Ethics and Integrity,” p. 75.

4, Pay the fees and service charges assessed to finance Commission

operations. oo

v . ‘

a

3
.
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SlLNDARD ONE: GOALS AND OBJECTIVES

Most one and two-year pustsecondary institutions are committed to one
or more of these goals: general, transfer, occupational, or continuing
education: ceducation in the basic akills; provision of student services;
and special community: services appropriate to the area served.

_Standard 1A

The institution is guided by clédarly stated general goals and specific
objectives which are consistent with the historical-and legal mission

of the public community college, or in the case of the independent -
institutions, are appropriate to the usual functions of postsecondary
education. COMPONENTS TYPICALLY INCLUDE: . ’

1A.1 Specific objectives to implement the institu;fon's long-ranée

. goals. 3
1A.2 Objectives which: ’ ' , - -
. ‘a) Have sufficient clarity and precision to be'assessablg.

b) Are substantiated by supporting data,

e el e Rc) L Are understood and -accepted by the college commﬁnizy,
d) - Are included in appropriate institutional publications,” ~ "7
2 ' ’ /

Standard 1B '

. The statersnt of goals and objectiies defines the dégree of comprehensiﬁe-
ness of the institution_and its distinctive nature. COMPONENTS TYPICALLY

INCLUDE: .. R

1B.1 Continuing study of the educational needgfof the clientele served

. by the institution. _ _/

- Y o -
1B.2 A descriptive title for the ivstitutio?/anggggfiate to its objectives
- - and legal status. [~ :

! o .
4

18;3 ”An acéufate portrayé] of inst}tution9ﬁ functions in its published

el - material. . /
. ‘ '

v

'

18.4 Planning and resource allecation which relate to the goals and
objectives, | :

1B.5 Programs and gservices appropriate to the institution's service area,
size, facilities, f ilnancing, age, instructional wethods and procedures,
and nature of support. . - . . o

1

X1 i :

Standard_1C _ - R >

\d

The goals and objectives are re-examined periodically with participation
by all segments of the institution, COMPONENTS TYPICALLY INCLUDE: -




1C.1 Review by students, staff, and.trustees at least once since the
last accred%}ation report. :

1C.2 Evidence that goals and objectives guide plannin; and decision-
making. . . D 7 | , N -

1C.3 A plan for'assessing the achievement of each sbjectlve, and the
availability of such evaluation studies to all segmen®s of the
institution. : :

=Y
§ 4

ILLUSTRATIVE EVALUATION TCPICS AND ACTIVITIES

Each standard, if apﬁlicable to the institution, implies appropriaté
evaluation. The list below is intended to be suggestive rather than

exhaustive. Y

1.

2.

The relevance of tﬁe institution's goals:and objectives to
its social, economic, and.politigal environment.

The extent of participation in the formulation of institutional
goals and objectives. : ,

" The de&ree to which'thére'is“stdff‘and"governing’board“awarenGSI“"“>'~

of and éommitment to the institution's goals and objectives.

5 o
The degree to which institutional planning and resource allocation
relate to objectives, .

The degree to which institutional objectives are being met,
using such methods as student satisfaction surveys, employment

. surveys, competency measures, achievement records of transfer

s;udents. etc.
' y

- 41




1‘ksm(mmm TWO: EDUCATIONAL PROGRAMC

The institutional objectives will determine the extent to which these
standards are applicable. Institutions are asked to indicate the
applicability of each standard in the sclf-evaluation reports,

%

Standard 2A

The educational program is clearly related to the objectives of the
institution. This relationship betwegn-objectiygg_and.ggggram is
demonstrated in the policies of admission, content of curricula, require-
ments for graduation, and institutional methods and procedures. “COMPONENTS'
TYPICALLY INCLUDE: . oY ” - .

. 2A.1 Degree and certificate programs characterized by continuity,
sequential progression, and.synthesis of learning. Logical
and appropriate curricula and course prerequisites which are
adhered to in practice. ;

2A.2. Degree programs which provide opportunities for all students to

be introduced to the major fields of knowledge (e.g.; social and
 natural sciences, arts, humanities, etc.). Breadth of offering
adequate to furnish students‘yith'opportunities»to:fu1{111~genera1,umm-f,
education requirements. Demonstrated competence required.in '
communication and computation skills. '

2A.3 Programé and courses designed to develop speciFIL intellectual
and/or affective or’creative’capabi]ities and/or specific occupa-
tional or professional skills. '

2A.4L Lower dlvision programs to prepare students for transfer to
baccalaureate degree institutions. ' \ N
" 2A.3 Programs to prepare students for a specific field of gmplo?ment,
designed with advice from practitioners in the field. Advisory
committees utilized in all vocational programs. -

2A.6 Provision made for the curriecular needs of special groups of. ...
studenzs served by the institution,

2A.7 Published listings of "major' aress of concentration and of
courses included in degree and certificate programs.

2A.8 All programs, whether traditional or nontraditlonal;”dthlopéd;
approved, and administered through defined institutional channels,
and -ubjected to a system of periedic review and evaluation.

2A.9 Programs, wherever oi fered, which ‘adhere to recognized educational
standards. -
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~ 2A.10 Access to and open consideration of differing points of view so

that students are equipped to develop critical abilities.

Standard 2B

Educational evaluation and planning is systematic, involves representa-

tives of all appropriate segments of the imstitution, and provides the

basis for planning the use of humani_finan&ialJ and physical resources.

COMPONENTS TYPICALLY INCLUDE:

2B.1

2B.2

2B.3

2B.4

 2B.5

2806

A curriculum/course planning process which culminates in a written
statement of an educational master plan that is regularly uwpdated
and which reflects the relationship between institutional programs

. and instructional purposes.

.2

Clearly specified institutional procedures and responsibility for
the evaluation of program need and program quality.
Vocational programs which are periodically reviewed and evaluated
in'light of changing technologies and job markets,

Evidence of the success of students in meeting educational objectives;
e.g., preparation for employment, transfer for further study, etc.

§Respbnsibility for curricular design’and’implementation vested in'a -~

designated body or bodies with clearly established channels of
communication and control. A major role for faculty in the design,
implementation, and coordination of programs.

Human, financial, and physical resource allocations made in terms
of educational program needs and plans.

Standard 2C

The principal institutional focus 1is a commitment to learning, including
its eval: ation and continuous improvement. COMPONENTS TYPICALLY INCLUDE:

_2C.1

2C.2

6.3

2C. 4

B T T | A R

Faculty competent in assigned figldg responsible for imstruction.

Continuous evaluation and supervision directed toward the improve-
ment of instruction. :

Program develupment related to stddent learning capabilities and
student objectives. ~  ~ R

I
Faculty involved in the development of library and other instructional
resources, and in urging student use of such resources.



Standard 2D i '

Through catalogs, bulletins, handbooks, and ether publications, students.
o and the public are provided with clear, accurate, and helpful information
~about_programs, course offerings, and alterngtives available to assist
' thém in attaining their personal educationa) goals and meeting institu-

tional requirements. COMPONENTS TYPICALLY INCLUDE: - - ' o~

2D.1. Public documents, such as catalogs, bulletins, and handbooks
, which contain precise, accurate, and current statements of
o "policies and procedures, including requircments for admission
and graduation, grading policies, educational programs, and
- current course offerings, including their transferability.
2D.2 No statements that cannot be documented, espccially regarding
excellence of program or success in placement and achievement
of graduates, ‘ .
. 2D.3 A clear statement of €he financial obligations and requirements
. - of students, including accurate information regarding financial
‘ aids and tuition/fee refund policies.

M . - e t—— — :

Standard 2E

4

“w- ---*Evaluation”of student learhing or achievement and awarding of credit :
are bagsed upon clearly stated and distinguishable criteria. CGMPONENTS ,
TYPICALLY INCLUDE: | | i

2E.1 Published criteria for evaluating étudgnt performance/achievemen:z"

2E.2 Evaluation of student performance which differentiates among levels’

' of achievement. ‘

2E.3 Credit awarded consonant with student learning or achievement and
based upon generally accepted norms or equivalencies. L

" 2E.4 Credit awarded for prior'learnihg experience in accordance with
Commission policy. (See ACCJC policy on '"Credit:for Prior
Experiential Learning in Undergraduate Programs,’) -

SRR Y

Standard 2F ' b

Of f-campus educational programs and‘coursesAgye integral parts of the
Institution. Their goals and objectives must be consonant with those
of the institution. The institution maihtaing quality control of these
programs and provides appropriate resources to maintain quality. Non-
campus based institutions will demonstrate satisfactory quality control
system3, COMPONENTS TYPICALLY INCLUDE: S

2F.1 Goals and objectives of off=campus programs ahd courses consonant
with those of the institution, If off-campus programs or courses

g
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differ in purpose or procedure from those offlered op-campus, the
.differences justified or their connection with thef3nstitution's’
a " mission clearly specified. -~ A
: $1e
9F.2 Admission, retention, certificate, and degree requirements for off-
;- -campus programs and courses qualitative]y_consistent with those in
effect on-campus. Comparable amounts of class time and student
preparation for course credits. .

2F.3 Off-campus programs and cou;sés administered under eptablished
institutional policies and procedures, and suparvised by an
administrator who is part of the institutional organization.

2F.4 To assure quality in these programs and courses, on-campus
administrators and faculty with appropriate involvement in
planning,-approval, and on-going evaluation of of f-campus programus
and courses, .nd in the selection of instructors. ‘

2F.5 Qualifications of instructors in of f~campus programs and courses
commensurate with those for on—campus instructors.

i - 2F.6  All conditions governing of f-campus programs and courses fully
: disclosed in appropriate catalogs, brochures, announcements, and
other promotional materials, including tuition/fee charges, refund.
~ policies, admission and academic requirements. Published materials with .
accurate, éomprehensiveidescriptionS“of'studenc“services and learning- -
resources., Exceptions to on-campus conditions indicated clearly.
) Publicity to prospeptivé students factual and consistent with services '
" _.———"actually provided. "

2F.7 Credit for travel/study awarded for educational achicvement .and
performance within program objectives, not for visits and tourist
activities. Credit awarded for participation in travel/study courses
based on the same \standards required for on-campus courses.

2F.8 Work experience/cooperafiVe education courses which are an integral
- - part of program offerings. and are adequately superyised>and staffed.

~ Standard 26

~

v An accredited institution entering into any contractual relationship for
credit programs or courses with persons or non-accredited organizations,
ensures that educational and fiscal responsibility and control remain
with and are exercised by the accredited institution. COsPONENTS TYPICALLY

"~ “INCLUDE: ’ e L

2G.1 Regular supervision and evaluation of the contract program by
faculty and administrative personnel from the accredited institution.

2G.2 Degrees, certificates, and. courses to be offered, and the amount
of credit or the competence required for their successful completion,

A




L]

" Non-credit courses and programs, whether ﬁffered op“or‘off-camggsl_are

determined in qgvancn of the signing of the contract by the

accredited institution. Contract processing in accordance

with established fnstitutional procedures and under the usual

mechanism for faculty and administrative review. All degrees,

certificates, or courSe credit awarded by the aucrod1ted

institutign, o

. _

2G6.3 Curricular requircments and content established by the accredited
.institution in accordance with regular institutional procedures.
Educational resources, such as library and instructional materials, ’
of the same standards as those uled for comparable non-contract
educational programs.

o
‘0

2G,4 Student services, including permanent records and transcripts,
" a responsibflity of the accredited institution. Student rights
and griewvance” procedures governed by policies of the accredited
institution. . . 7

Standard 2H

v
1}

integral to the educational mission of the institution and are character1

ized by an equivalent quality of planning, instructian, and evaluation '

’to that 1in credit programs.. COMPONENTS TYPICALLY - INCLUDE:". . . ..

2H.1 A core of full-time staffisiggificantly involved in planning,
operating, and evaluating all non-credit- programs.

.

2H.2 Faculty with competence in the fields in which they teach.

2H.3 All conditions governing non-eredit courses/programs fully disclosed
in catalogs, brochures, announcements, and other promotional materials,
(This information includes fees, refund policies, admission procedures,
program standards, and requirements to complete the course or program.)

2H.4 Programs administered under appropr1ate ‘institutional policies and

procedures. ‘

ILLUSTRATIVE EVALUATION TOPICS AND ACTEVITIES

Each standard, if applicable to the institution, implies appropriate
evaluation. The list below is intended to be suggestive rather than
exhaustive,

1. The outcomes of the educational program, using student
satisfaction surveys, follow-up studies of former students,
employer: evaluations and/or records of ‘achievemept of transfer
students.

2. The extent, process and outcomes of educat{onal program review.

34
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Standard Two (Continued) ' ;(l ' . *
3. The curriculum development and revision process, : :\\
: 4.- The degree to which innovative teaching practices are
encouraged and supported“ 7 o - A
5. 'The grading practices of the inscitution. )
6. Studies relating to student retention rates and efforts ’
to improve student retention. \
7. The degree to which program and course descriptions listed..'
in various publications age valid and accurate. d
. . ‘
8. The program offerings in the 1'ight of community and/or ' 0
student needs asséssment. “ : : :
. . 1Y . Q
‘ 9. Methods of quality control of personnel and educational '
T ,pract&eeaﬁ£e51&%£eeampus—e%ievi,gsvmincrudingwaqywcontraét951~umﬂu“ P
relationships. ' B
: 10. . The method and extent of articulation with secondary schools
and four year institutions. o A A
+ 11. The degree to which instructor evaluation is géared towdrd
improvement of instruction. '
" 4
A\




;o 3
STANDARD THREE : INSTITUTIONAL STAFF |

/ . | . !
Staff includes. all cmpioyed personnal. (Definitions for various types

.- of staff are found in the glossary, Appendix B .) The categories of

those who are employed by a postsecondary institution vary substantially
‘from one inspitution to another, but typically include those who téadh
hose in’student services, and those in learning resvurces and other
related activities, para-professionals, support persofhel, and those
appointed to administrvative and supervisory positions,

Standard 3A ' ' ‘[’.k: \

Fad
Thesstaff i5 qualified by fraining and experiance to achieve and promote

the éducational objectives of the institution. COMPONENTS TYPICALLY
INCLUDE: G IR -

. 3A.1 Criteria for *faculty selection, both full-time and part-time,

clearly stated, public, and directly related to institvtional
and program objectives. .

"3A.2 Teaching effectiveness a principal criter1on used In the selection
and retention of teaching faculty. o - 71?’

3A.3- Criteria for the, selection of adminisérator5¢lnd7the suppor£~n-w--~ C e

staff which are clearly stated, public, and related to the
duties and responsibilitles of -the assignment. = \
~N : ' C

' N\

Standard 3B

i/

The faculty igs committed to achieving and sustaining high levels of
instruction, and may provide special campus and public eervices in the
coumunity served by the institution.

¥

~ The faculty's primary professxonal commitment is to the institution's

goals and objectives, which are achieved through effective teaching,
schiolarly. activities, and, frequently, related public services.

COMPONENTS TYPICALLY IN(;LUIS'E s

e

3B.1 - Faculty who are available to btudente through the instructional

) program and academic advising. v Py

3B.2 'Faculty encouraged in scholarly or creative activities in their
fields betause of the importance of such activities to effective
instruction. ‘

k]
+

a
Standard 3C : P

The staff is suff{cient.in nimber and diversity of preparation to
provide effective instruction and support servicaes, while participating
in educational plenning and policy—makingJ currisulum dLvelopment, and
1nst1tutiona;Agovern-nce. o

“
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- e ™,

- \

The preparation and experience of the stafl are significant factors \

in determining the quality of an institution and should be such as to
further the objectives of the institution. The continuous professional
growth  of all members of the staff should be encouraged, and the Insti-
tution should assist members of the staff to €urther their professional
development. Effective instruction and support services are related

to load. While assigning equitable and reasonable workloads for '
teaching faculty and other staff, an institution must also provide
realistically for supervision ot student activities and for participation
ip institutional governance, other institutional functions, and committee
assignments. Periodic appraisal of workload assures that readjustﬁénts
occur as institutional conditions thange. Safeguards are provided
against internal or external responsibilities whidh might jgbpardize

the quality or quantity of work that a faculty member is employed to
perform. COMPONENTS TYPICALLY INCLUDE:™ '~ '

3C.1 Staff a;signments which reflect the institutions' objectives
- and the proper use of the qualifications which each staff member
possesses. o

3C.2 Criteria for determining workloads which are clearly stated.
3C.3 Sufficient staff employed full-time at the institution to
' provide instruction, student services, educational planning and

Aftﬂ curriculum development, and to participate in institutional

governance.

3C.4 Institutional provision of svaff developmént opportunities.

o

staff participation and/or engagement in self-initiated programs.

3¢.5 Policies regarding the obligations and responsibilities of full-

time and part-time staff.

3C.6 Appropridte involvement of staff in the develogpent.anq.réviegv
of institutional’policies. o ST

hl

, Standard-}D S T 4

,”Institutionélipolicy regarding the safeguar@jng,of'academic freedom

" ‘and. responsibility is clearly stated and readily available..
b Via >4

A sound educational climate requires a secure framework of academic
freedom, which gives the scholar the right, and impli%s the obligation,
to examine all data and to questicn every assumption. Jt obliges.a '

teacher to present-all information fairly wand asserts the student's

right to know the facts. COMPONENTS TYPICALLY INCLUDE:

3D.1 Within adopted and recorded institutional principles of academic
freedom, faculty members are secure ro teach and participate as
‘responsible citizens in community activities. Any pplicies
which may “inhibit the exploration or promulgnﬁlon of ideas
contrary to instibutional ‘philosophy made cléar to all staff
in advance of employment and to students pFior to admission.
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: i .

3p.2 Faculty protection of the academic freedom of its members,

Standard 3E

gggsonnel policies and procedures affecting staff are clear, equitable
and available for information and review.

Distinct policies and procedures should be developed for each staff
group. Items which are commum to all groups should also be part of
available published materials. The institution should demomstrate

. the means by which it is responding to legislation pertaining to equal

employment and educational opportunities, as well as to promotional

atandards and practices. - COMPONENTS TYPICALLY TNCLUDE:

3E.1 Pchedurcs and criteria for persnnnol appointmcnt evaluation,
retention, advancement, and due process explicitly stated.
Staff involvement in these processes: clearly defined.

JE.2 Salaries and benefits adequate to attract and retain qualified
personnel. ‘

3JE.3 Personnel policies and procedures which are clearly stated,
equitably administered, and avallable for information and review,

3E.4- A policy regarding privacy of information which is clearly stated. .. .

and consistently administered.

L H.LUSTRATIVE EVALUATTON TOPICS AND ACTIVITIES
A .

Each standurd; 1f applicable to the institution, implies appropriate

. evaluation. The list below is intended to be suggestive rather than

" exhaustive,

1.. The extent to which staff qualifications, working conditions,
career development and retraining opportunities, compensation
practices, and general institutional climate enable staff to
work harmoniously to achteve institutional objectives..

2. . The eompatibility of administrative, teaching, and support
staff assignments with their training and experience qualifi-
cgtions.\

3. The provision of staff development opportunities for each
segment and the participation by staff,

4, The effectiveness of recruitment, selection, and evaluation
' procedyres for each staff segment.

30 .
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Standard Threc (Continued)

G

5. The adequacy of staffilng to achieve institutional objectives.)J

6. The adequacy of institutional policies governing academie
freedom and responsibility, and staff awareness of the policies
and their limitations because of religious or other institutional
aims. . - *

7. The extent to which collective bargaining agreements limit
. consultative processes on academic and professional matters.
. If there agg,ogreéments with faculty units, do these agrdements
preserve consultative processes for academic senates, where
defined by law?. : - '

L




STANDARD FOUR: STUDENT SLRVICES: e -

/\

These services should refleet ap institutiordl concern for students'’
physical and mental health, developing their capacities and talents,
motivating their educational progress, and %clping them to relate to
others in the campus community. The cemprehensiveness of the services
will depend on the purposés of the institutfon, the diversity of its
student body, and\whether students commute or live in cempus residence
facilities. The services should he aceurately publicized through the
catalog and other means. é

s

Standard 4A .. . ., o

Student services are provided to enhance cducutionalwgnpggpypjgigg_gnq
to meet special needs of students. COMPONENTS TYPICALLY INCLUDE:

4A.1 An admissiohs, registration and records service which is designed
. to fit the purposes of the institution and the clientele served.

4A.2 A clearly defined and well publicized edmissiens policy, including
"an explicit statement on foreign student admissions which relates
properly to institutional - purposes.

4A,3 Articulation procedures with high schools, emplovers, and other
postsecondary institutions to enable students to make a smooth,
trancltion in and out of the 1nstltut10n.

LA, 4 A policy on acceptance of transfer credit which relates appro-
priately to the institution's. educatlenal programs.

4A.5 A records system with security against improper use, loss, ur
theft, including safeguarding the privacy of etudent regords in
accordance with law, :

4A.6 A counseling service appropriuta-to-inQEitﬁLidnal purposes and
the clientele nirved. :

~4A.7 An organized student orientnLion program dusigned to establish
) an individual and perqonal relationship between the entering
student and the inbrirution.

4A.8 A special program for foreign btuduntq (if they are enrolled)
i which recognizes cultural dijerenccs. anguage difficulties,
" .and other adjustment problems. ~ v . o

4A.9 A student activitles program appropriate to the studenc body.
‘ served and the residential er non-residential character of the
campus.” Special Tactivities.which meet the interests and needs
. of the students are.properly supported, and are jointly managed
by students and staff.

S ik it 80
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4A.10 A student goverﬁment which operates for the: benefit of all
“students and which provides ‘for student participation in the
governance of the institution. :

4A.11° Pdiiciol establishing the role and management of student
publications. : ‘ :

4A.12 1f the institution sponsors intercollegiate athletics, policies
setting forth the philosophy, regulations, and supervision of
the program. = ,

4A.13 Policies on student rights, student cenduct, student grievances,
' ' and due process which are well publicized. :

\ 4A.14 A finincial aids service efficiently administered,. well publigiied,
and tailored to' individual needs. : L

4A.15 Services for ethnic mihbg;ciésiand‘the economically or culturally
dilnglntgged.‘»_M_,~~””‘ '

"

4A.16 Spacial services and programs for the physically disabled.

4A.17 Services for special groups such as women returning to educatiom,
veterans, and older students. .

" "4A.18 Services to meet-the~bh931ca1-aud mental health needs of students,

) i . - - ,.—'--:,:;:!‘:- L

|
!

. ]

E L ' -{ncluding referral sources for students with psychological problems. 7
; ' ‘ : - A

4A.19 Student and career employment services, snd career information
'~ centers. <

l 4A.20 Food, bookstore, and ho@siﬁg services where needed.

4A.21 Regular evaluation of the servicés to determine theirﬁqffectiveness
~ 4{n meeting student neeqp. ' ‘

| 4A.22 . Publications which accura;elyAdpséribe the services.

|

|
/’  standard 48, S |
| .

Adliniotratoré; counselors, and support staff have the gualifica:lons
S to provide effective services. COMPONENTS TYPICALLY INCLUDE:

Pregt

48.1 Staff with appropriate training and experience, and with a
"~ commitment to the purposes of the institution. ‘ .

4B.2 Staffing commensurate with institutional purposes, size, and
level of instruction.

_4B.3 Opportunities for staff aevelopment,‘

4
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Standard Four (Continued)

ILLUSTRATIVE EVALUATION TOPICS AND ACTIVITIES

Bach standard, 1f applicable to the 1nstitut§9n. implies appropriate
evaluation. The list below is intended to be suggestive rather than

exhaustive.

'10

i

The adequéby of facilities; étaffing, and services to
support institutional objectives and meet special needs

of students.
. [

i

The use of services by staff, étudents. and the community.

Tre effectiveness of particular services such as admissions »
and registration, counseling, financial alds, health services,
student records, services to special groups, etc.

The use and effectiveness of student grievance procedures.,
gnt 8 1

The adequacy and qualitonf published information describfng

“"student services. -

¢ -

I/~

. The effectiveness of special programs such as student / , %

publications, student activities, #ntercollegiate athletics,
student government, etc. ' ‘ »



STANDARD FIVE: COMMUNITY SERVICES

Public community colleges have traditionally opened their tacilities,

to community use and have provided educational, cultural, and recre-
ational services which extend beyond the regular college credit courses,
The ‘standards provide a model for a comprehensive community services
program, Public community colleges will vary in their program objectives
because of differgnces in the type of areca served and in the services
furnished by other community institutions.

Specialized institutions or private colleges which do not include
community services among their objectives may emit this section,

Standard 5A -

Institutional policies and_procedures encou(ggc;ugg_pf college facilities

by the public. COMPONENTS TYPICALLY INCLUDE:

e .- . S5A.1 A deﬁignated office which coordinates college and community
facilitlies use, arranges for necessary services, and communicates
appropriate information to college staff, students, and the.
general public.

e ' 5A,2 Facilities use by community groups for purposes of civic and
- personal improvement. ST T e e e e
|
‘Standard 5B

* Community service courses are integral parts of the collepe educational
program, intended to serve people who are not reached by the credit \
_courses, ‘ e \

In\California public community colleges, non-credit coursts offered
through community services have been defined as community service
classes. Other non-credit classes which are state supported are
included in the Educational Programs Sectlon (standard Two). COMPONENTS
TYPYCALLY INCLUDE: - L

- \ S
SB.I} Community liaison to identify needs and ho]p'evnlz:gé\programs.'

‘ .

58.2: Liaison with teaching divisions to avoid unnecessary duplication
' and help assure course quality. ~

"'58.3”1Effeétive”fechn1ques to publicize clagses, enroll participants,. - .
select and evaluate instructors, and provide necessary materials .
 and services to campus and community locations.

‘. Standard 5C

A varied program of cultural activities is_providéd_po the community,

both by college and community based groups. COMPONENTS TYPTCALLY A
v INCLUDE: ‘ ’ /

. 5 .. )
’ ' 9.




¥

5C.1 Articulation with community groups to. coordinate prograﬁ planning,

calendaring, fund raising, and facilities use.
i PO

Al . -

5¢L2 Use of college facilities by community grunpé for co-sponsored
i activities.
‘ R

Standard 5D

Special programs and services are.desigged.3g.gg§£bw§ggiprl_g§h5}gl

"youth and other kindred-interest groups within the community.

Standafd S5E

Budget, staffing, and placement in the_gﬁ;ggj;gﬁiunal.sgg}gjgyg
demonstrate recognition of community services as an institutional
ob]ecfive. COMPONENTS TYPICALLY INCLUDE:

SE.1 Provision for administrative leadership and necessary support
staff.

. SE.2 Effective planning procedures which {nvolve college staff and

community representatives.

: 5E03 ’ Budgec 'allocations from 7fee9"_ géner.] “funds' - or Other SOU!‘CG_S_.,, o T e

“to furnish adequate financing to achieve program objectives.

standard 5F

Community liaison is developed and maintainedvthrough community surveys,
public information materials, and other appropriate methods. COMPONENTS
TYPICALLY INCLUDE:

5F.1 Systematic methods of Survgying\ngmmunicy.opinion to aid in

~program development, publicity, an, ,programrevaluation.

5F.2 -An organiied procedure for use of ne mcdia.'

" 5F.3 College publications of'appropriate'qua[igy:andrquantityk

N\,
N
~ i
AN
N

~

. .
ILLUSTRATIVE. EVALUATION TOPTCS AND ACTIVITIES™.

\\\ -
Each standard, 1if applicable to the institution, fmplies appropriate
evaluation. The list below is intended to be suggestive rather than
exhaustive. T

1. Telephone assessment of community leaders reparding knowledge
of college program and, in particuler, community service
upportunities.

44

=g T ey AL

Q

G tam v TS e

8 L e RWND

cedul. T CANCY

P,




Standard Five (Continued)

Staff evaluation of program.

Student and audience evaluations of c¢lasses and events,

Studies of community use of facilities,

Y

Effectiveness of programs which serve special community
groups.

Y
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STANDARD SIX: LEARNING RESOURCES

All resources of an educational institution exist to inplement the
educational program and thereby SEcomplish institutional purposes.
Learning resources include -perdonnel who provide support services for -
the curricular offerings, facilities, equipment, materials, books and
other software such as: the library facility with its collections,
equipment, service personnel, and other resouxrces; the instructional
technology program of the institution including traditional audio-
visual distribution services, materials, and equipment; and the more
sophisticated electronic design/production/distribution of curricular
support information; tele-communications including rad!o and microwave;
and the computer support system. Learning resources encompass instruc-
tional development functions as well as dircct instructional service.

~ For most institutions, learning resources are a central support to the
total educational program. Both collection requirements and the service

program will differ depending on the mission and program of the institu~
tion.

Standard 6A - ° \

2 | | \
All learning resources (print and non-print library materials, media \
" equipment, facilities and staff) are sufficient in quantity, depth,.
diversity, and currentness to support all of the institution's
educational offerings at appropriate levels. COMPONENTS TYPICALLY
INCLUDE:

AN

6A.1 Learning rescurces designed to ﬁrovide support for modes of
instruction suited to a variety of student needs and learning
styles.

6A.2 Learning resource holdings sufficient in quantity and duality
to meet the needs of the students and the objectives of the
institution,

 6A.3 Learning resource holdings balanced in direct relationship to
the nature and level of curricular offerings. ~—~ =~ =~

6A.4 Periodic review of learning resource holdings and a long-range
plan for meeting any deficiencies in learning resource holdings.
An efficient cataloging system in place to provide students
with access to materials. Obsolete materials systematically
removed. -- “

6A.5 Properly maintained equipment which is rcadily aecessible to

faculty and students. Delivery system to furnish materials
and equipment.

o8
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6A.6 Computer support for instruction for programs normally requiring
its use.

6A.7 Current audio-visual materials related to the curriculum and
readily accessible to students., ' \

6A.8 Assistance to faculty in the production of tests, syllabi and

other classroom materials. '

Standard 6B

There is sn organized procedure for the selection ‘and evaluation of
learning resource materials. _ e _

Materials related to the curriculum are best developed with close
cooperation among faculty, students, professional librarians, and other
instructional resource personnel. The availability of appropriate
 materials which support learning ir a variety of disciplines, nresenting
a wide range of factual and interpretative material, is essentlal.
COMPOMENTS TYPICALLY INCLUDE: -

6B.1 Participation by staff and students in the selection and evaluation
' of, learning resource materials. : N :

Standard 6C

Learning ‘Tesources are

tciﬂil -available and ﬁned‘b otaff
both on and off-campus. :

and students

‘ Several patterns of organizationm, administration, acquisition, storage,
and distribution of learning resources have demonstrated their effective-
ness in institutions with diverse personnel, physical facilities, and
" traditions, and different levels of financial support. -

" Most important is the extent to which staff and students make use of

all kinds of learning resources. An institution needs gemerous reading,

viewing, and study spaces in facilities that are available at periods
which are long enough and convenient to the users. This may include
evening and weekend hours to accommodate the nontraditional, part-time
student., . P '

While neighboriﬁg, available libraries may augment its resources, an -
institution cannot rely exclusively, or even largely, on these resources

- -unless it can influence acquisitions to support its programs or can

assure continuity, consistency, and effectiveness of service for its ,
students through formal agrecments and financial comwitments. COMPONENTS
TYPICALLY INCLUDE: -

6C.1 Collections ai:! facilities readily available and appropriately

used. ' (\
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6C.2 Instructional methods and course requirements which encourage
the use of the library and other lcarning resources.

6C.3 If off-campus programs exist, provisien for students to have
ready access to resource collections or their cqyivalants ‘
as well as the‘équipm&nt for using these materials.

6C.4 Hours of service which previde convenient' access-to.collgtions,

e

s
3

Standard 6D

.

A professional staff with pertinent cxpertise is available to assist
users of learning resources. ‘

Effective use of learning resources depends on the efforts of adequately
prepared professional librarians, learning specialists, and other .
resource staff. The number -and specializations of the gtaff are affected
'by many factors, including the number of students and faculty, the extent
and variety eof services provided, availability of nearby off-campus
learning centers, and the physical rate of growth of the total eperation.
To assist users, competent personnel arc needed whenever the facilities
are open. COMPONENTS TYPICALLY TNCLUDI

6D.1 Professional staff adequate in numbér and properl§ qualified in
~ various specialty arcas to serve users and to provide technical
supporc;’opportuuities“for“professinnar'dcvelopmentwa ajilable. -

6D.2 Orientation of students, new faculty, and other users to the.
learning resources. Opportunities for professionsl development
to keep all staff members current in the use of new learning
_ resources.

ILLUSTRATIVE EVALUATION TOPICS AND ACTIVITIES

Each standard; if applicable to the institution, implies appropriate
evaluation. The list below is intended to be suggestive rather than

~ exhaustive.

‘ 1. ‘The .adequacy of facilities, materlals, Staffins,'and services
so support institutional objectives (opinion survevs).
"2, “The use of the library and other learning resources by staff,
) studen;s,-and"community....n .

3. The effectiveness of particular services such as computer
_assisted learning, audio-visual services, reading and writing
centers, etc. : W
? 1
4, Staff participation in selecting and evaluating materials, ,
establishing library policies, and determining the resources
needed for off-campus centers.

48
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_7B.3 Periodic replacement of inr .tutional equipment scheduled,
‘budgeted, and implemented, and adequate inventory and control
maintained. : )

: 0

Standard 7C ' ' o '
. -£%
. Comprehensive planning for development and use of physical resources
is based on educational planning. ¢

A systematic, planned a&pfbacﬁ to. the future‘&eveloment of facilities

is needed. COMPONENTS TYPICALLY INCLUDE:

. - ' :

7C.1 A master plan for campus development, consistent with the objectives
-*  of the institution and its educational -master plan.

<

7C.2 Appropriate involvement of the governing board, staff, and
students in planning facilities.

ILLUSTRATIVE EVALUATION TOPICS AND ACTIVITIES

--' - -Each standard, 1f applicable to the institution, {mplies appropriate
evaluation. The list below is intended to be suggestive rather than
exhaustive. ' ’ '

1. Relationship of the facilities master plan to the educational
- master plan.

»
]

2, Surveys of staff and students on the adequacy of facilities,
equipment, and maintenance services., ‘

‘0
.\

3. Survéys to identify problems of handicapped students.

4.'wggovioibns for safety, seéurity. and-energy-gonservation.

o
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. expectation of stability can be detrimental.
(3 . \ -

%tandard 8A

?

STANDARD EIGHT: FINANCIAL RESOURCES

A careful analysis of the,fiuancial condition of an institdtion‘will
reveal much about ‘its operational priorities, its effectiveness in
serving students, and its prognosis for long-range quality.

y

Resources must be adequate to maintain the various programs to which |

an institution has made a commitment. Whether the Institution is
public dr private, stability of income, demonstrated by 4 consistent
history through at least the péSt three years, is fundamental. An
excessive dependence upon a single source of incume which lacks the

i

f
Y

Financlal resources are sufficient ﬁo”sunpoft'instigutional objectives, -
maintain the quality of its programs and services, and serve the number
of students enrolled. gOMPONENTS\TYPICALLY INCLUDE:

1

8A.1 Gurrenttahdyanticipated income adequate to maintain quality
programs and services. : . o :

. . [
8A.2 Adequate planning to mect potential finaneial constraints. '

~8A.3 Reasonably accurate projections of yearly jncome and expenQitures¢

for the last three years.,

8A.4 An operationally sound debt repayment plan.
8A.5 Adequate insurance to cover liabilities to persons and to protect
physical resources. -

\

1

8A.6 Reserves adequate to provide for sound fiscal managcmcnt;

/

i

. Standard 8 S T

)

Financial planning is

- i
v

The igstitution's plan for financing should reflect sound cducational '
planning and a commitment to its stated objectives. VFinancial .support
for programs and services should be adequate to maintain the number

.and quality of personnel as well as other needed cperational support.

COMPONENTS TYPICALLY INCLUDE:
SB.ll A budget process provldihg for staff participation.
88.2 Financial p]anning‘that reflects instructionefy plans and other’ .

"programs of service. Budget allocations whichVrelate to program
priorities. - . \

N N teme sl e = s oo o s
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Standard hC

I

Business management, of the institution exhibits sound budgeting and
control, awd proper records, reporting, and auditing.
N .

Management of financinl resources should adhere ta the State Accounting
Manual (California Community Colleges) or other recognized accounting
procedures. The process should provide for adequate safeguards in the
expenditure of public (or private) funds, fiscal reports for adpinistra-
tive decision-making and sufficlent flexibility to meet emerp ing needs.,

COMPONENTS TYPICALLY INCLUDE:

8C.1 Clearly defined organization for financial administration with
;ﬁpegific assionments of responsibilities set forth. Provision
of*efficient,and ‘timcly services.

8C.2 An annual audit of the institution's financial records by an
independent certified public accountant . Proprietary institu-
tions should provide, in addition, profit or loss schedules,
digtribution of proceeds, copies of eorporate Income tax
returns, both state’ and federal, and a list of those officers
aitd board members who have a significant equity relationship.

8C.3 "Regular'distribdtlén of current financial information.

8C.4 Archréetyear'his:ory‘offoperécing"without“subagant1a1'budgéxing-

deficiencies, or a realistic plan to achieve a balanced budpet .
and  remove iaccumulated deficits within.a reaszonable period of
time. : B

-

k]

ILLUSTRATIVE EVALUATLON TOPLCS AND ACTIVITIES ¥

Each standard, 1if app}ibable to the institution, implies appropriate
evaluation. The list below is intended to be suggéstive rather than
exhaustive, : !
1. Effectiveness of budget development and control procedures,’
2. Effectiveness of busiﬁess office seriic&s. ‘
3. The extent to which funding allocations reflect educational
_planning. : ’

Toe

4. Adequacy of financial resources to support” institutional

¢

objectlves. s i >//

i
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STANDARD NINE: GOVERNANCE AND ADMINISTRATTON*

1
i

+ In the American system of higher education, the governing board is the
"legal entity charged with determining basic policies. In fulfilling .
this responsibility, it reflects the public interest, protects the
institution from undesirable interference, and interprets the institution °
to fts constituency. : 0 : -

The board defines its duties and responsibilities in an official policy
statement, which should include a differentiation between the, policy-.
\ ' ~ making function of the board and the executive responsibilities of those
: . who carry out those poligies. o . ' \ '

!
]
<3

The chief execut?: onfficer provides staff leadership in developing
policy proposals: for board action, is responsible to the board for the
execution of policy, and keeps the board informed on matters affecting .
the institution. T :

Other agencies and organizations participate in the'governance of both
public and private educational institutions; the state and federal
governments throdgh‘legislation, regilations, and funding procedures;
‘staff organizations through senates, assoclations, and bargaining units;
students through student government organi'zations. The board, with the
| aid of'th}-administration,_coordinates all of these diverse interests
~w- - - in-setting the direction of the.institution. '

. ~ ! < ot
. 3

-Standard 9A

vy .

,

The board establishes broad policies to guide the institution, selects
\ " an effective chief executive officer and admlnistration, approves

‘educational programs and services, secures adequatc financial resources
and ensures fiscal integrity, and exercises responsibility for the
quality of the institution through an organized system of institutional
planning and evaluation. The besrd is entrusted with the institution's
assets, with upholding its educational mission and program, with ensuring
compliance with laws and regulations, .and with providing stability .anc

- “continuity to the tnstitution,. COMPONENTS TYPICALLY_INCLUDE:

.~ 9A.1 ,Review and approval-.of educational programs and facility master
planning. ' Co '
9A.2 Establishing and ensuring cdmpll&nce with basic igstitutionai
' policies and approving substantive change in institational
.. purposes and policies.’ K

9A.3 Responsibility for the financial soundness of the institution,
i approving financia! plans and the annual budget, and reviewing
K the periodic audits. )
/ 9A.4 Ensuring that only the number, types, and levels of .programs,
' \ degrees, or certificates of fered are those which can be. provided
with a satisfactory standard of qualitv, given the institution's
resources.

* % . ?

e e et e et ek e nd absaben  ——ame—— > . - . )
~ *Instftutlons {n multi~unft districts or systems should also respond to

// - . ) 53 6 5 . ' \\\ |

4

A

’ Standard Ten. T T o



9A.5 Selection of the institution’'s chief executive officer after
appropriate consultations. '

9A.6 Approval of an academic npd administrative structure or organization
» which serves institutional purposes, approval of basic personnel
policier, and provision for thé professional growth of board and
staff through appropriate policies and funding.

9A.7 Representing the public interest in its trustee role but also

protecting the institution, its administration, and the academic
freedom of its faculty from external cr internal pressures,
Whether the institution is public or private, the board should
have representation of the public interest.

9A.8 Provision for organized participation in governance by staff and

students and continuous, open, and frunk communication between and
among all of the institutional coanituencies. |

9A.9 A policy that precludes individual participation of board members

' and staff in actions involving possible conflict of interest. In

proprietary instiCutiyns. particular care should be used to assure

that the primary commitment is to educational excellence, and that
conflicts with this commitment are svoided.

»~

“Standard 9B L s o o

A primary function of administration. is to provide leadersh that ¢

makes paossible an effective teaching and learning environment for achieve-

ment of the institution's stated purposes.

¥

<
¢ [ ]

Good administration fosters continuous frank communication among the
governing board, administrators, faculty, support staff, and students.

It keeps the purposes.énd functions of the Institution in focus among

its constituencies and effectively uses available resources to accomplish
them. ' : '

The administration strives to create working conditions and learning
opportunities which permit and encourage faculty and students to concen=
trate on education. - ) e T o R

" The administration interprets the institution to supporting constitu-

encies and considers serjously. the concerns of such groups, <COMPONENTS
TYPICALLY INCLUDE: ! :

3 .

: 98.1—'AnradminiSCracion organized,and'scaffed to reflect institutional

objeétives. size, and complexity, and to provide effective manage-
ment; administrative organization, roles, and resgondibllities
defined clearly; a chief executive officer with a major time
commitment .to the institution, ' -

98.2 Administrators quatified by educat tun and expor;qnce to provide

leadership and good management, and with access to 8 professional
renewal program.’ ‘ : v o )

66 o
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98.3 Allocation of resour}es based upon program planning directly
related to institutional objectives, app{oprlate priorities
controlling budg d expenditures; effivient management of
- resources; prqy/ﬁ inplementation of statutes, regulutions,, and -
: ~ board polic1€7(?§;cIQJun making based on xnktltulxonql research,

5\
3,

. . \
98.4 An adminispration which values human resourcey: as much*as financial
and physjfal resources, and which recruits, .valuates, and provides
professfonal development for staff,

N\

Standard 9C N
. \

The role_of faculﬁyﬁigﬁiﬁstitqglgggi*jggggjgyggli;:c]early defined.

The-faculty have been’ chosen because of their competence in given dis~-
ciplines, learning skills, and support services, and beeause they® ‘POSSES T

the qualifications for dctermining the substance of the educational program
and the appropriate learning resources and student services. . ~

-~

If an institution follows the collegial model, the faculty have an elected
body, such-as an academic senate or facultv council, through which faculty
positions are expressed. The public’ community colleges have defined roles
for such senates or councils in the format1on of institutional policies

~-on-academic- and professional-matters-¥* . .COMPONENTS IYPTLALLY INCLUDE

9C.1 The ‘role and composition of various policy-making, planning,
and special purpose .bodies clearly and public]y stated-.

- (A

9C.2 ' A recognized voice for faculty in such academic and professional =~
policy matters as educational program, personnel selection and
evaluation, staff development,. and ather institutional policies
which relate to faculty arcas of vesponsibility and competence.

9C.,3 A clear delineation oflfﬁnctiqn between the collective bargaining
agent (if applicable) and the academic senate or faculty council.**

* (California publlzu}ﬁﬁﬁunity colleaes arc referred to Title 5, .
Chapter 2, 53200(b) Hawali public’ conmmity colleges are referred
to Regents' Policy on Faculty Involvement in Academic Decision-
‘Making and, Policy Development., -

**% In addition to the sources in the first footnote, California public
community colleges aré refetred to Government Code Section 3543.2
for tlie scope of representaticn of bargaining units and Hawaili
"institutions to the Hawail Puéllu hmplnyment Collecrive Bargaining
Law, Section 89.3.

Y

The Academic Senate for California Community Collepes has,furniéhed
a position statement on delineation of function which is included .
in the Appendix.

[ |- TR N
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Standard 9D

The role of support staff (nonfaculty status) and of students in institu~
tional governance is clearly defined. .

Support staff possess special insights which can be helpful to the policy
~ development process. Students have valuable opinions regarding their
’ ~own needs for educational and ancillary programs. There are many patterns
" of governance which provide opportunities for participation by both groups.
An effective institution is responsive to the views of its employees and
its constituencies. COMPONENTS TYPICALLY INCLUDF:
9D.1 Provision for support staff to furluence decisions which relate
to their areas of responsiblility and competence.
9D.2 A student governing body, if established, with well-defined \
: responsibiliries and functions. '

ILLUSTRATIVE EVALUATION TOPICS AND ACTIVITIES
_ Each standard, if applicabie ébxthé institution, implies hppropriate ,
evaluation. The list below {s-intended to be suggestive rather than- - ..
exhaustive. : '
1. The policies and regulations of the institution for their
comprehensiveness, their availability, and their contribution
to the integrity of actions affecting staff and students.

.2, The participation by staff and students in policy developmedt
and decision-making. )

3, The degfee to which-policy implementation is delegated to staff.

4. The effeetiQeneSs of communication among board, staff, students
~and community. o

‘5. The effectiveness with which the board represents the public
interest.

6. Administrative -assistznce to the board in meeting its respon-
sibilities, - .

7. Administrative leadership in planning fhe-éducational proxram,
physical facilitles, and allocation of fiscal resouptes.

4. The adequacy of administrative staffing to provide leadership
and support services in achieving institutional objectives.

9, The degree to which {nstitutional channels have been develbped
and adhered to in decision-making.

10. The gffectivenss of the academic scnate or council.
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$TANDARD TEN: DISTRICT OR SYSTEM RELATTONSHIPS

Over one-half of ACCJC's member institutions are in multi-unit systems,
some at the local district level and some at the state level., 1In
ad%ition to the public system colleges, independent multi-unit organiza-
tions are applying for membership. : '

Higtorically, ACCIC has accredited operationally separate units, not
systems. The growth of multi-college districts in (falitornia, the '
development of the state jystem in Hawaii, and applications from other
types of systems necessitﬁtes increasing attentfion-to t': aporopriate
role of the systems office and its relationship with the operating units,
both in the accreditation self-study and in the evaluatlon and review

process. Standard Ten {8 designed for that purpose.
. '

Styndafd 10A ;

The system has an offiéial set of objectives, policies which define
system-college relationships, and an organizational plan which establishes
lines of authority and.allocates reponsibilities. COMPONENTS TYPICALLY

‘INCLUDE: j

_rqloA.l A procedure for continuing review af educational objectives
~77T" 777 "and provision| for appropriate participation in the-review by~ - -~
system constigtuents.,

10A.2 Mechanisms, procedures, and channcls for pol.icy development,
revision and implementation adopted py the governing board
and published|as.part of the policy document,

10A.3 Organizational| charts, policy statements, and job descriptions
which define the role of the governing board and the system
officers, and which establish their relationships to the colleges
or operating un{ts. Similar type materials which relate the "
operating units\to the system. .

l SFandard iOB‘ “

The system haﬁ_iqu@glgcagﬁqp methods, beth internal and external,
which provide for the flow of informatien in a timely and efficient
manner., COMPONENTS TYPTCA?LY INCLUDE:

e g s

- 10B41 Agendas and-minutes"bf»governingvbonrd.meetings,and“system R
| coordination meetingd maintained and available in convenient T
' locatlons.
' \
108.2 An appropriate means for providing information to both college °

and district coustituents.

T 10B.3 Published instruccions Vn the use ol system and colleye
' ! communication channels.}

\




10B.4 Procedures which provide for systematic communication from
the colleges to the system office.

-

. Standard 10C

The system has an_organized process for coordinating propram developuent

and evaluation, facilicies planning, and budget development and admin-
istration. COMPONENTS TYPICALLY INCLUDE:

10C.1 Procedures for program developmeﬁt, coordination, and evaluation
' at both the college and system levels.,

10C.2 Procedures for facilities planning, construation, and maintenance.
10C.3 Procedures for budget development, resource allocation, and '

budget administration.

Standard 10D

The system develops and publishes appropriate policies and agreements
ggyerning_gmgloymentl_compensation and benefits, working conditions,
staff evaluation, and staff transfer and reassignment. (See ACCIC
‘policy on "Accreditation and Collective Bargalning.") . ...

L}

ILLUSTRATIVE EVALUATION TOPICS AND ACTIVITIES

Each standard, if applicable to the institution, impliZS appropriate
evaluation. The list below is intended to be suggestive rather than
exhaustive.

1. Comparative studies of policies and procedures in other
systems. h A Co e e

2. Opinion surveys of groups served by the system."
: . ¢

3. Effectiveness of pubfic informatiéﬁ methods and matéria!s.

4. Consultant studies of system organization and administration.
5.. Understanding of system compqn}qapign_methods and channels.
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